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[. Introduction
| take this opportunity to welcome you to clinidglaching. | know that you have spent the morning

discussing clinical methods and now, as you patiseah, my thought is to take some time to talkhwjiou about
the clinical legal education movement that has kbensource of this methodology. It is a moventéat has
focused on underscoring the values that shouldrmiegal practice and developing the full rangeskifls needed

to effectively express them. | plan to give anrgigew of the development of the clinical movematiscuss some
of the issues it faces, and reference some ofdtienal organizations that are relevant to yourknas clinicians. |
will do this by first showing an abridged versiohSeeds of Chandéthe film”), a film that is an oral history of the

clinical legal education movemehtl will then fold that discussion into my own obgations.

I1. The Clinical Legal Education M ovement

In 1921, the Carnegie Foundation for the Advancdméieaching conducted a study of legal education
and found that the United States “lacked the ‘chhifacilities or shopwork provided by modern medliand
engineering schools:™ By the late 1950’s, only thirty-five of the 128A-approved law schools offered clinical
experiences, and these experiences were typicaliynteer for both students and faculty. Only fifiedf the thirty-
five schools offered some student credit and fighosls gave supervising law faculty credit for thelinical
courses.

The film shows how, in the 1960's and 1970’'s, t@euncil on Legal Education for Professional
Responsibility (CLEPR), which was funded by Fordifgation, laid the foundation for the clinical mavent® It
was CLEPR funding that provided schools with theeintive to pursue this educational opportunity. pfRut
through CLEPR was followed by Title IX of the FedeHigher Education Act, which funding became afali¢ in
the late 1970’s and continued to 199AVhen these sources of funding ended, the irttimty-five clinics had

increased to in-house, real client clinics in 14the then 178 ABA-approved law schodlsAs Elliot Milstein

! Margaret Martin Barry is an Associate ProfessdahatColumbus School of Law at The Catholic Uniitgrsf
America. She would like to thank her research tmsisJessica Greenbaum, for her reliable andceskitsearch in
the preparation of this article.

2 Videotape: Part I: Seeds of Change: An Oral HistdrLegal Education (A Living Memories Productiaf01)
(Produced by Professor J.P. (Sandy) Ogilvy) (Pfttie Oral History Project) (on file with the Cloal Legal
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3 Peter A. Joy & Robert R. Kuehifihe Evolution of ABA Standards for Clinical FaculfTENN. L. Rev. 183, 186
(2008).

*1d. at 187.

® Seeds of Changsupranote 1;See alsdoy & Kuehnsupranote 2, at 187 (noting that CLEPR funded clinical
programming from 1968 to 1978).

® Seeds of Changsupranote 1; Joy & Kuehrsupranote 2, at 188.

" Joy & Kuehn at 188.



pointed out in the film, today all ABA-approved laghools have clinical prografisThat is, clinical programs in
197 law schoolS.

So, you are stepping into a movement in legal afilue that has, in the past forty years, gone from
fledgling to pervasive. In the process, the moventes had a significant impact on approaches assobom
teaching and on what law schools promote as itistital qualities® The question is, how well established are

clinical programs in the overall legal educatiomtuze?

[11. Integration of Clinical Programsasa Goal

In the film, Sue Bryant observes that clinics acsvrdefinitely integrated into legal educatitin.This is
true at City University of New York Law School wieelProfessor Bryant teaches, at Dave Clark Scholbhwaf and
to some extent at a few other schools, but is ewibtely the case at the vast majority of law schtfoEDUCATING
LAWYERS, the Carnegie-funded analysis of legal educatisned last year, recommends that law schools should
“offer an integrated curriculum” that joins lawyegj, professionalism, and legal analysis from tlet$t This is
consistent with the recommendations iESB PRACTICES FORLEGAL EDUCATION, also published in 2007, as a
project of the Clinical Legal Education Associati@LEA).** Prior to bottBest PracticesndEducating Lawyers
the MacCrate Report in 1992 and other earlier ispoade similar recommendatiofis.
A. Why Integration isImportant

There are a number of sound reasons for connectinigal programs to the rest of the legal edunati
endeavor throughout law school. Clinics providemajor aspect of the law school's community service
commitment, and they model the lawyer's resporigjbilo help assure access to justiteClinics provide a
theoretical basis for lawyering methods such alectfe processes, case theory development, aitetdi client
autonomy and informed choice, approaches to ir¢erivig, counseling and negotiation, effective tpgedctice, and

many other aspects of the lawyering enterprig@linics also provide the theoretical basis focteéag methods that

8 Seeds of Changeupranote 2; Joy & Kuehrsupranote 3, at 188 (“Today, every ABA-approved lawasah
offers in-house clinical courses, externships,athly).

° THE ABA-LSAC OFFICIAL GUIDE TO ABA-A PPROVEDLAW SCHOOLSI (2009 ed.).

1% seeds of Changsupranote 2 (observing the significant impact cliniteachers have had on the way law is
taught today).

Y.

121d. See alsdoy & Kuehn,supranote 3, at 191-192.

3 WILLIAM M. SULLIVAN ET AL ., EDUCATING LAWYERS: PREPARATION FOR THEPROFESSION OR_AW 4 (2007).

14 RoY STUCKEY & OTHERS BESTPRACTICES FORLEGAL EDUCATION Vi (2007).

'° SECTION OFLEGAL EDUC. AND ADMISSIONS TO THEBAR, AM. BAR ASSN, LEGAL EDUCATION AND PROFESSIONAL
DEVELOPMENT—AN EDUCATIONAL CONTINUUM, REPORT ON THETASK FORCE ONLAW SCHOOLS AND THE
PROFESSION NARROWING THE GAP (1992)[hereinafter MM\CCRATE REPORT); Report of the Committee on the
Future of the In-House Clinjel2 JLEGAL Ebuc. 508 (1992); MERICAN BAR ASSOCIATION SECTION OFLEGAL
EDUCATION AND ADMISSIONS TO THEBAR, REPORT ANDRECOMMENDATIONS OF THETASK FORCE ONLAWYER
COMPETENCY. THE ROLE OFLAW SCHOOLS(1979).

16 SeeStephen Wizner & Jane Aikefieaching and Doing: The Role of Law School CliimcEnhancing Access to
Justice 73 FORDHAM L. ReEv. 997, 998 (2004).

" SeeGARY BELLOW & BEA MOULTON, THE LAWYERING PROCESS MATERIALS FORCLINICAL INSTRUCTION IN
ADVOCACY (1979).



engage students actively and critically in thedé@eg process and enrich learning by connecting its functional
application®®

In the film, Michael Meltsner observes that “ourpact was far less than we had hop€d.'While
Professor Meltsner framed his comment in termsliofcal legal education having a greater impactamoess to
justice and achieving civil rights objectives, Hgoacaptures the limited impact of clinical educaton law school
curricula. Although there have been significanardes over the last few decades in how law is taurgkhe
classroom—many of which, as David Barnhizer obs#rveflect the impact of clinical methodology, thelue of
experiential learning has not been acknowledgddltyrunderstood by the acaderffy.

Carnegie’sEducating Lawyer$ound that the failure to incorporate clinical détg and courses fully into
the law school sends a message to law studentsubhatcourses are not valueéd.In Educating Lawyersit was
observed that many clinics are taught by, “A factifiat is not typically tenured and that has loaesademic status.
In many of the schools . . . visited, students cemt®d that faculty view courses directly orienteddrd practice as
of secondary intellectual value and importantelt is not hard to see how this would impact shidenderstanding
of what it is important to learn.

B. Clinicsarenot Integrated

If we consider that clinics are to be found intjabout every law school, a need for integratiory seem
unnecessary and inconsistent with the general apprto law school curricula. There is, for example specific
concern about connecting what is taught in tortdh wihat is taught in constitutional law or in cauts courses.
Yet, inattention to the role clinical programs shibplay is troublesome because the programs offieexplicit
bridge between areas of law and professional pectind this bridge is shamefully missing in thefgssional
preparation law schools are supposed to offer.

The lack of integration can be seen in severakaspof curricular development and emphasis. Law
schools, for the most part, consider clinics asttaaToupper division course that is neither core meczessary for
successful bar passage or professional competénéinical course work is rarely connected to otheurses
within law school, despite the fact that studemicfice draws on a range of law covered in subs&ntasses’

Furthermore, the ABA Standards for Approval of L&ghools (“ABA Standards”) require schools to
prepare students both for admission to the baredfedtive and responsible participation in the lqgafessior?®
However, more attention is paid to the former th@mnlatter, even though bar passage requirementavfoschools
have only recently moved faculties to introspectadvout methodology. The ABA Standards also spedific

require substantial instruction in a range of lasng skills and substantial opportunities for appiately

18
Id.
;z Seeds of Changsupranote 2.
Id.
2L QULLIVAN ET AL ., supranote 13, at 94.
*2|d. at 87-88.
% seeMargaret Martin Barry, Jon Dubin & Peter J@finical Legal Education for This Millennium: THéird
Wave 7 QLIN. L. Rev. 1, 38 (2000).
24
Id.
%> SECTION OFLEGAL EDUC. AND ADMISSIONS TO THEBAR, AM. BAR ASS N STANDARDS FORAPPROVAL OFL AW
ScHooLs Standard 301(a) (2007-2008) [hereinafter ABRASDARDS, Standard .
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supervised real-life practice experiené&sThese accreditation standards reflect what theiest have consistently
indicated. Yet, law schools manage to narrow noig them.

Essentially, law schools tend to pursue their missibased on the conviction that professional coempe
will evolve from reading casebooks and taking examaspite evidence and the considerable critiqulkdaontrary.
When pressed, preparation for effective and resplenparticipation in the profession is not readlgen as a law
school obligation. The expectation is that stuslenill learn after law school.By and large, they do learn.

Unfortunately, they do so at some risk to cliemtd aot from the threshold that their law degreegsst.

V. The Status and Role of Clinical Faculty

Despite many glowing references to law school chhiprograms in glossy brochures and dean
announcements, ambivalence towards clinical ledakation is also reflected in the tortured languafidABA
Standard 405(c) and its InterpretatiéhsStandard 405(c) is the standard that addressestatus of clinical faculty.
It allows for something less than the security o§igon and role in governing the law school cortated for
tenure track faculty?

Why is the status of clinical faculty important®s having something less than tenure can affemgram
integrity. The ability to plan for clinical progres and pursue service and teaching goals is tigbetsense of
security that clinical faculty have within the la®hool. Second, having something less than tediommishes the
ability to influence the direction of the law schodovernance is an important aspect of the lasher’s role. It
allows for participation in the development of thrriculum, including the integration of clinicatqgrams, and
often the development and continuation of clinipppgrams. It allows for input on student admissigm most
schools. It allows for influence with regard tovdlpment of the law school mission. It allows fiecisions
regarding faculty hires, and this has an impact\wery aspect of executing the school’s mission.

The status provided to tenure-track faculty is afaportant for clinical faculty because it protetieir

academic freedom in ways that are understood wittéracadem§” The knowledge that decisions made regarding

%5 ABA STANDARDS, Standar@02.
2T ABA STANDARDS, Standard 405(c). (“Professional Environment . .lavk school shall afford to full-time clinical
faculty members a form of security of position i@@ably similar to tenure, and non-compensatory yisitgs
reasonably similar to those provided other fulldifaculty members. A law school may require theseiity
members to meet standards and obligations reasosiafilar to those required of other full-time fé#gumembers.
However, this Standard does not preclude a limitgnber of fixed, short-term appointments in a clishiprogram
predominantly staffed by full-time faculty membeos,in an experimental program of limited duratipn.See also
ABA STANDARDS, Interpretation 405-6; ABASTANDARDS, Interpretation 405-7; AB/ASTANDARDS, Interpretation
405-8.
% Joy & Kuehnsupranote 3, at 224. After Northwestern University Sdhafd_aw was found not to be in
compliance with Standard 405(c) the school arghatiwhile a majority of their clinical faculty weom one-year
contracts they still had a form of security posittbat was reasonably similar to tenure becausarthversity had
an academic freedom policy that the law schoobfedld. They argued that they were in compliance with
Interpretation 405-6 because of language thatdsthtg “long-term” contract means a five-year cactror “other
arrangement sufficient to ensure academic freedorhg Accreditation Committee agreed with this oarreading
of the rule essentially equating short contracth wing-term contracts and creating confusion wétspect to the
;1905(c) Standard which is supposed to provide sgoofiposition reasonably similar to tenulé. at 224-27.

Id. at 224 — 27.



cases, students, community activity, writing aret@cted goes a long way to giving clinical facuhg confidence
needed to be effective, inside and outside ofrikétution.

Another consideration is retention. Clinical fligiare less likely to stay in schools where secolags
status is offered. Apart from the other issugsdisit is a matter of basic fairness. Unlessi@tims accept that the
teaching they are doing in the law school is I#smsious, less important or requires less accompksit, then it is
hard to view status that is less than that enjdyetenure track faculty as fair. Similarly, thetfdhat conditions
and pay are less favorable than what is offeretetwire-track faculty raises issues of fairness.e ®asis for
distinction might be that the nine-month contrdotstenure-track faculty are unnecessary if writiagnot required
of clinical faculty. Furthermore, the three-mopttriod can provide a break in service to cliemiess coverage is
provided. However, if writing is expected, theerd is no excuse for less than a nine month cdnmad whatever
is required should be a point of negotiation tledti@ves parity with other faculty.

Law schools, for the most part, have opted for etbing less than tenure-track status for theiricdin
faculty. The recent 2008 CSALE Survey of Appliegbal Education (CSALE Survey) indicates that alrd@8t of
clinical faculty are on long-term contracts, megniontracts over 5 yeat's. However, long-term contracts are
interpreted in a variety of way5.0nly 23% of clinical faculty are tenured or onuestrack; an additional 11.2%
are on a clinical tenure traék. The remaining clinical teachers are comprisestaff attorneys, fellows, adjuncts or

visitors

V. Clinical Faculty Diversity
Several years ago when | was chair of the clinsemition, | asked Paula Johnson, Professor at Sgacu

University College of Law, to chair the clinicalggram at the annual Association American Law SchQaALS)
meeting with the specific purpose of raising theklaf racial and ethnic diversity in clinical té@eg. Professor
Johnson, unsurprisingly, did an excellent job oftigg clinical faculty, who as a group tend to exgs deep
commitment to countering racism and pursuing irolusto unpack some of their own prejudices witbarel to
hiring. The session included exercises in whichigpants were asked to identify hiring critertaat they viewed
as important. Some of these criteria, such aspipartunity to do a considerable amount of volunteerk, were
discussed as unavailable to applicants from podrvesrking class backgrounds, which in turn tendeestclude
racial and ethnic minorities.

Shortly after that program, Jon Dubin wrote anctetin which he observed that:

30 Survey,Center for the Study of Applied Legal Educatioreview of the CSALE 2007-08 Survey of Applied Legal
Educators(Powerpoint Presentation 2008 shown at the AALSi&eon Clinical Legal Education’s Town Hall
Meeting in Tucson, Arizona); E-mail from David Sacitoce, University of Michigan Law School, to Margia

Martin Barry, Catholic University of America, Collmas School of Law (Aug. 3, 2008, 17:52:00 EST) fienwith
author) [hereinafter CSALE Survey].

31 See idFor an example of the way one law school has ine¢egl long-term contracteeloy & Kuehn supra

note 3, at 224-26.

2 1d.

#d.



The majority of law schools have no clinicians aflar, virtually no policy setting
clinical directors of color outside of historicalblack or Puerto Rican law schools, and
clinicians of color generally experience less jadrwity, lower pay and lesser job
perquisites than white clinical faculty. . . Thasemuch talk about teaching diversity
among clinicians, but actions make a differentestent>*
Professor Dubin reported that in 1998-99, whilgugdly every law school had a “clinic” course, 69%d no
clinicians of color® He discussed that this lack of diversity wouldroa the scope of clinical practice and
pedagogy, and he provided specific suggestiontufaing this particular aspect of the clinical mment around®
Despite the observations and specific recommenuaiio Professor Dubin’s article, the CSALE Surveparted
that the change in the composition of who is teaglm clinics has not been significant. Accordtoghis study, of
all law school clinics that responded, 11.5% ofiicians are people of color, with a little over 4f#ing African
American and 2.7% Hispani¢.
| do not suggest that race and ethnic backgrouadharonly, or even sufficient, sources of conmectiith
students and clients of color. However, this ditgrdoes change the dynamic within the clinic @ad lead to
greater awareness of assumptions, both overt gpiitimthat affect what we d&’
As you step into your roles as clinical facultlyjs my hope that you will turn this aspect of ttimical
legal education movement around. By doing so,witlumodel the cultural sensitivity and inclusiveagtices your
predecessors have identified so well.

V1. Global Clinical M ovement
The clinical movement that has developed overpth&t several decades in the United States hastdhad i

impact throughout the world. It is now part of gl legal education movement that has allowedrdoewed

3John C. DubinFaculty Diversity as a Clinical Legal Education lemptive,51 HASTINGSL.J. 445, 447 (2000).
*|d. at 450.

*|d. at 473-76.

37 CSALE Study,supranote 30.

3 SeeDubin, supranote 34, at 453 (discussing the value of diveiisitylinical legal education)See Generally
Peggy C. David,aw as Microaggressiqro8YALE L.J.1559 (1989) (describing the effects of the wideagre
minority perception of bias within the American cosystem); R. Richard Banks, Jennifer L. Eberh&rdee
Ross Discrimination and Implicit Bias in a Racially Uneag] Society94 CGiL. L. Rev. 1169(2006)(exploring the
ways race continues to influence individuals’ diecismaking and behavior creating racial bias witttiminal
justice system despite principles of antidiscrimimmand the disavowal of racism).

% Two clinicians who have been a great resourcesising consciousness and providing tools for briggiaps
with regard to the considerable differences thédiégmce the work of clinical educators are SusayaBt and Jean
Koh Peters. For examples of their wede generallsusan BryantThe Five Habits: Building Cross-Cultural
Competence in Lawyer8,CLIN. L. REv. 33 (2001); Jean Koh Petekabit, Story, Delight: Essential Tools for the
Public Service Advocatd WAsSH. U. J.L. & PoL'y 17 (2001); 8SANBRYANT & JEAN KOH PETERS Five Habits for
Cross-Cultural Lawyering, irRACE, CULTURE, PSYCHOLOGY AND LAW 47 (Kimberly Holt Barret & William H.
George eds., 2005)EAN KoH PETERS Representing the Child-in-Context: Five Habits of6$3 Cultural
Lawyering, INREPRESENTINGCHILDREN IN CHILD PROTECTIVEPROCEEDINGS ETHICAL AND PRACTICAL
DIMENSIONS (3 ed., 2007); 8SAN BRYANT & JEAN KOH PETERS Six Practices for Connecting with Clients Across
Culture: Habit Four, Working with Interpreters a@ther Approaches, iiHE AFFECTIVE ASSISTANCE OFCOUNSEL
(Marjorie A. Silver ed., 2007).



energy in our clinical teaching and has been thecsoof considerable insight into our approacheslittical
teaching™

Frank Bloch, who has been one of the leaders ofgtbbal movement, identifies the central theme of
access to justice as unifying the diverse demamdslinical legal educators across the gléb@rofessor Bloch
reminds us that clinical legal educators are cortein two important ways. First, inaccessiblgipgsanywhere in
the world compromises the status of justice througtthe world, particularly when it results fromsauctural
failure of national legal regimes. Second, inactdssgustice creates instability that reverberdtedeyond national
and regional bound$.

Frank Bloch, Clark Cunningham, N.R. Madhava Meranrg several others took the lead in organizing the
first Global Alliance for Justice Education Confece in Trivandrum, India in 1999, thereby settihg stage for
conferences and exchanges that have continuedwoayd enrich those who attefid The Ford Foundation, Open
Society, the Public Interest Law Initiative (PILBAnd the ABA’s Europe and Eurasia Program (alsowknas
CEELI) have had much to do with spreading our pakir vision of what clinical legal education shbprovide?*
For those U.S. clinicians who have had the chao@hare teaching methodology, there has been tiesrent of
being exposed to students who have a level of sigbion and dedication that is not always presentinstudents,
the excitement of helping to envision significatmtistural change, and the opportunity to learn fiathrers who are
dedicated to moving the educational experience doai?

Teaching in and working with faculty in other cotie$ who are committed to access to justice heljld b
awareness of and recommitment to these goals watlnirown borders, and reminds us of our connedtioothers
who are struggling with the same issffesWe come with “beginner’s eyes” to these new venueminded as we
look of the connections to what we have failedde at home. At a minimum then, connecting withabmmunity
of clinical and other dedicated social justice teas beyond our borders is something to considenwlou start to

feel the edge wear—when the beginner’s eyes yoa taay give way to familiarity.

0 See generallyeah WorthamAiding Clinical Legal Education Abroad: What Can Bained and the Learning
Curve on How to Do So Effectively?2 GQ.IN. L. REV. 615 (2006) (Advocating donor support for cliniealucation
projects abroad and outlining minimal requisitesssiach projects, such as direct experience withddiantaged
clients, faculty involvement, and sincerity ancempiity of organizers) Barry, Dubin & Josypranote 22
(discussing issues that are important for the &tidrclinical legal education with a focus on trensformation of
legal education and the role of clinical legal eatian in training competent, ethical practitiondf)ank Bloch,
Access to Justice and the Global Clinical Movem2&tWasH. U. J.L & PoL'Y (forthcoming 2008) (discussing
clinical legal education’s commitment to accespiihice from a global perspective and arguing thatemerging
global clinical movement can strengthen that commaitt and increase the level and quality of law etbhased
access to justice activity worldwide).

“1 SeeBloch, supranote 40.

*2See idat 11.

3 Seelnaugural GAJE Conference, http://www.gaje.ord|¢fo “Inaugural Worldwide Conference” hyperlinkaét
visited Aug. 3, 2008).

“4 SeeWortham,supranote 40, at 618.

“5 My observations are based in part on my persofmréences with teaching law students outside @ihited
States. These experiences have been through duiga lawyering seminar in Columbus School of lsaw
American Law Institute in Krakow, Poland; as a Fight Senior Specialist co-teaching a lawyeringreeat
NALSAR Law University in Hyderabad, India; and aBw@bright Scholar teaching lawyering at the Unsiigr of
Montenegro in Podgorica.

“® SeeWortham,supranote 40, at 677-78.



VII. Organizations and Resour ces

One of the aspects of your work that can be timeseming and demanding but yield personal and
professional benefits is your participation in argations related to your work as clinicians. Apfaom the local
and national organizations directly related to yargas of expertise, there are a number of orgémizathat are of
specific interest with regard to legal education.
A. Clinical Legal Education

Two organizations and one law review are speclficalpportive of clinic teachers. The first is thALS
Section on Clinical Legal Education. The Sectias hnd continues to play an important role in #aneetbpment of
clinical teachers. Through its workshops and camfees, it has facilitated the development andistpaf clinical
teaching method¥. It has also been the major source of connectimade within the incredibly supportive network
of clinicians. A clinical conference is held oregear, in early May, and the section has a progmagnluncheon at
the annual AALS meetin. In 2004, it began offering a specific workshopriew clinicians in alternate years, the
workshop you are attendiffg. The Section has also encouraged regional clidegdl education conferences.
These smaller gatherings, such as the Midwestd@liniegal Education Conferenéand the Mid-Atlantic Clinical
Theory and Practice Workshdp have provided opportunities for focused discussid specific topics or for
scholarship presentations.

Another organization specifically for clinicians the Clinical Legal Education Association (CLEA).
CLEA was formed in 1992, to enable direct advocanybehalf of clinical faculty and teaching, botlside and
outside of the academy and to support the developofeclinical teaching? CLEA started offering workshops for
new clinicians well before AALS did so, and it kiilonducts one in connection with the May AALS @iad

Conference in alternate years to the AALS offefihg.

*" SeeGateway to Clinical Legal Education, http://cgifuw.law.umich.edu/_GCLE/Index.asp (last visited ABg.
2008).
“8 E-mail from Tracie Thomas, Senior Meetings Managesociation of American Law Schools, to Jessica
Greenbaum, Research Assistant to Margaret MartinyB&@&atholic University of America, Columbus Schob
All_gaw (Jul. 29, 2008, 10:22:00 EST) (on file with lat).

Id.
*0 E-mail from Michael Pinard, President, Clinicalda¢ Education Association, to Margaret Martin Ba@gatholic
University of America, Columbus School of Law (J28, 2008, 12:01:00 EST) (on file with author).
*1|d. The Mid-Atlantic Clinical Theory and Practice Wohks occurs several times during the academic year,
offering regional scholars a chance to presentnsagred receive feedback from other clinical collesgy A similar
gathering is sponsored by New York Law School, tioit is a more formal affair where presenterssarecifically
invited. The Mid-west Conference is an annual édesigned to develop teaching methods. Othec, as the
Northwest and the Northern California conferendss #ocus on issues related to clinical pedagduyugh unlike
the Mid-West Conference, there have only been a fdw
*2 SeeClinical Legal Education Association, Mission ®ment, http://www.cleaweb.org/about/mission.htras(l
visited Aug. 3, 2008).
*Id.



The Clinical Law Review is a peer reviewed ouftatclinical scholarship. It was formed in 1994dais
supported by the AALS clinical section, CLEA, andwYork University School of Law You will find a wealth
of articles on clinical pedagogy and a host of pthsues that inform our work as clinical facultfhe Law Review
is also dedicated to encouraging quality clinicdiaarship and to that end will be hosting its sec@/orkshop in
October 2008°

In terms of seeking support and keeping inforntleere are the law clinic listserv and the list sefor law
clinic administrators® the externship listser/, and a new clinic blod® Participants are generous in sharing
information and it is a good way to keep abreastvaints, concerns and opportunities.

B. Legal Education

| mentioned the Global Alliance for Justice Edunat{(GAJE) abové® GAJE is dedicated to “achieving
justice through education,” and identifies clinitejal education as a key component of its misSGAJE is a
collaboration between non-governmental organizatemd law teachers, and is intended to reach alt tovolved
in justice educatioh GAJE is now embarking on its fifth worldwide cenénce, to be held in December in
Manila, Philippines?

The Society of American Law Teachers (SALT) is anownity of progressive law teachers that was
formed approximately thirty-five years ago by Newrk Law School Professor Norman Dorsen and otffells.is
well known for the positions it has taken on divigrsacademic freedom, immigration, torture, antiestissues
regarding the rule of law. SALT is also known far bi-annual teaching conferences, the next ottwhvill be in
Hawaii in Spring 2010, and its annual public ingtrestreat§? Many clinic law teachers are involved in the

organization, including its leadership, as are shdeans®

¥ SeeClinical Law Review: A Journal of Lawyering anddad Education,
http://www.law.nyu.edu/journals/clinicallaw/ (lagsited Aug. 3, 2008)see alsdtephen Ellman, Isabelle R.
Gunning & Randy Hertz, Forewordyhy Not a Clinical Lawyer-Journald QLINICAL L. REv. 1,4 (1994).

% The first Clinical Law Review Workshop was held\itay 2006. The date of the second Workshop is (@xata8,
2008. The design of the workshops is to dividedtsgts submitted by applicants according to subjeatter. Each
group is facilitated by one or two members of thi@i€al Law Review Board and the attendees will imee
throughout the day in their small groups to “worighthe draft of each member of the groigee
http://www.law.nyu.edu/journals/clinicallaw/documetCLR_Workshop_in_2008.pdf (last visited Aug. 808).

*% SeeClinical Legal Education, http://www.washlaw.eduigct/lawclinic.html (last visited Aug. 3, 2008).

>’ To subscribe, emdlistserv@lists.cua.edand put the following request in the body of thessage: subscribe
lextern.

%8 SeeClinicians with not Enough to Do: A Reverent angVerent Look at Clinical Legal Education,
http://kotplow.typepad.com/clinicians_with_not_egb(ast visited Aug. 3, 2008).

%9 SeeGlobal Alliance for Justice Education, http://wvgage.org (last visited Aug. 3, 2008).

%0 SeeMission Statement of the Global Alliance for JestEducation, http://www.gaje.org (follow “Organiiza”
Qlyperlink; then follow “Mission Statement” hyperkin(last visited Aug. 3, 2008).

g

83 SeeSALT's History, http://www.saltlaw.org/salt039sshiry (last visited Aug. 3, 2008).

% SeePublic Interest & Social Justice Retreats, httpswsaltlaw.org/public-interest-amp-social-justicgreats
(last visited Aug. 3, 2008).

®5 Margaret Martin Barry is currently the co-presitlef SALT; Professor Holly Maguigan, a clinicianiew York
University Law School, was co-president from Jag004 to January 2006. During AALS’s annual rimegin
San Diego this coming January, SALT will honor $8Vizner, a clinician at Yale Law School, with iestigious
teaching award SeeOfficers, http://www.saltlaw.org/officers (last itsd Aug. 3, 2008).
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The American Bar Association’s Section of LegalEation and Admissions to the Bar sets standamds fo
and accredits law schodfs. Accreditation, of course, is connected to thditghio sit for the bar in most statés.
These functions and other activities of the Sectiom run by the Council of the Sectidrand supported by the
office of the Consultant to the Coun€ll.For the first time, the incoming chair of thigmatory section council will
be a clinician, Professor Randy Heflz.

Of current note with regard to this ABA Section #ineee reports that may have a significant imparct o
clinical teaching. After the 2007 Report of the Aadlitation Policy Task Force made a number of renendations,
it was determined that some of the recommendatieasired additional review and stufly. Three special
committees were created to follow up on recommeodsitof the Task force; The Outcome Measures Cotaajit
the Special Committee on Security Position, and $pecial Committee on Transparerity.Each committee
submitted an interim report to the Council in M&@08"3

The Interim Report of the Outcome Measures Commitescommended that the ABA Standards be re-
framed to focus on outcome, as opposed to inpuasmres’ Thus, instead of looking at areas of instruction
students should cover, schools would be assessed lom the types of lessons students should haweeld®> The
Report of the Special Committee on Security of fwsiexplored whether values protected by tenure loa
preserved in ways other than the approach takémeirturrent ABA Standards for Approval of Law Scheo as to
allow more freedom, within certain boundaries,Sonools to experiment with different models desigteeachieve the

same objective€ The Report gives support for alternatives to teAll The Preliminary Report of the Special

% SeeAmerican Bar Association, Section of Legal Eduma# Admissions to the Bar, Section Mission Statetme
http://www/abanet.org/legaled/section/missionstaenitml (last visited Aug. 3, 2008).
7 SeeAmerican Bar Association, Section of Legal Edumai& Admissions to the Bar, ABA
Accreditation/Approval of Law Schools, http://wwanet.org/legaled/resources/faq.html (last visitad. 3,
2008). Criteria to sit for the bar examination se¢ by each state. In every state graduation éomBA-approved
law school qualifies a person to sit for the blslany states do not allow a person to sit for theusdess that person
holds a J.D. degree from an ABA-approved law sch@me states, however, have their own rules dbgat
education, and allow graduates of non-ABA-approsgtbols to sit for the baid.
% SeeAmerican Bar Association, Section of Legal EduaagAdmission to the Bar, About the Section of Lega
Education, http://www.abanet.org/legaled/sectiooldaintml (last visited Aug. 3, 2008).
%9 SeeAmerican Bar Association, Section of Legal Eduma® Admission to the Bar, ABA Consultant on Legal
Education, http://www.abanet.org/legaled/sectiondtant/consultant.html (last visited Aug. 3, 208
"0 SeeAmerican Bar Association, Section of Legal EduaagAdmission to the Bar, 2007-08 Council,
http://www.abanet.org/legaled/section/council.hflat visited Aug. 3, 2008).
" Announcement from Chief Justice Ruth McGregor, ipieason, Legal Education and Admissions to the Bar
Special Committee Appointees and Interested Ledat&tion Organizations (Oct. 8, 200&yailable at
Q}tp://www.abanet.org/legaled/committees/subcomrmi.Kitollow “From the Section’s Chairperson” hypeit).
“ld
4 See Interim Report of the Outcome Measures Conay@®©8 A.B.A. &C. OF LEGAL EDUC. AND ADMISSIONS TO
THE B. 5, available athttp://www.abanet.org/legaled/committees/subcortml.ffollow “Interim Report of the
%utcome Measures Committee” hyperlink) (last visifeig. 3, 2008).

Id.
8 See Report of Special Committee on Security ofiBas2008 A.B.A. &C. OF LEGAL EDUC. AND ADMISSIONS TO
THE B. 12,available athttp://www.abanet.org/legaled/committees/subconmi.ffollow “Report of Special
7C;ommittee on Security of Position” hyperlink) (lassited Aug. 3, 2008).

Id.
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Committee on Transparency recommended that monegeaency is needed in the accreditation pro€egtese
issues are expected to be the subject of contidigedission and possible modification of the Statslam the near

future’®

VIII. Closing
In the film, Steve Wizner spoke of his surpris001, to learn that there were 1,768 clinici&hg.oday,

there are 1,674 members of the Clinical Legal EtionaSection of AALS alon& It is one of the largest sections
in the AALS® Though, as William Pincus points out in the filthe clinical legal education movement has not
revolutionized legal education, the numbers cleatlggest that clinical legal education is heretay¥ Each of
you now join in figuring out how best to have tlmovement serve a vision of how lawyers can makebts
contribution. Jerome Frank is quoted as saying“ttimical legal education is focused on the riglaship between
lawyers and clients and the role lawyers can piasociety.® Implicit in this is teaching excellence in a frdinge
of skills honed to produce the best contributiomebieving social justice. There are several $igethallenges for
the clinical teacher.

First, this means that clinicians must seek cugrepmficiency and exemplary service in the area of
professional practice taught. It involves contimito evaluate the demands of and our approadtréics, keeping
up with developments in practice, and influencimg approach to practice.

Secondly, clinicians must assess and reassesgppuvach to teaching. The methods developed by thos

you saw in the film, Barnhiz&P,Bergmarf® Bellow and Moultof have been revised and critiqudOthers have

8 See Special Committee on Transparency PreliminapoR 2008 A.B.A. &C. OFLEGAL EDUC. AND
ADMISSIONS TO THEB. 7-11,available athttp://www.abanet.org/legaled/committees/subcontmi.ffollow
“Section of Legal Education Special Committee oarnBparency- PRELIMINARY REPORT” hyperlink) (last
visited Aug. 3, 2008).
" The Council of the ABA Section of Legal Educat@mmd Admissions to the Bar met in August 2008 toukis
these reports and referred each of them to théddé&cStandards Review Committee for further coesation and
recommendation.
8 Seeds of Changeuypranote 2.
81 E-mail from Tracie Thomas, Senior Meetings Managesociation of American Law Schools, to Margaret
Martin Barry, Catholic University of America Columb School of Law (Jun. 24, 2008, 17:21:00 EST)f{lerwith
author).
81d. The Clinical Legal Education Section has 1,674 mensitthe Constitutional Law Section has 1,696 mes)be
the Criminal Justice Section has 1,434 memberd., ¢igal Writing Section has 1,636 members; and tloeri@h in
Legal Education Section has the most, with 1842 bemld. There are 170 AALS member schools, and 29 fee
paid schools.d.
:i Seeds of Changsupranote 2.

Id.
8 See generallfpavid BarnhizerThe University Ideal and Clinical Legal Educatj@6 N.Y.L.ScH. L. Rev. 87
(1990).
% See generallpaviD A. BINDER, PAUL BERGMAN & SUSAN C. PRICE, LAWYERS ASCOUNSELORS A CLIENT
CENTEREDAPPROACH(Thomson West 2d ed. 2004) (1991).
87 See generallBELLOW & MOULTON, supranote 16.
8 See e.gDavid F. ChavkinSpinning Straw Into Gold: Exploring the Legacy eflBw and Moulton10 CLINICAL
L. REv. 245(2003);David A. Binder & Paul Bergmafaking Lawyering Skills Training Seriousiy0 Q.INICAL L.
REv. 191(2003);Frank S. Bloch, Susan L. Brooks, Alex J. Hurder&&n L. KayFilling in the ‘Larger
Puzzle’:Clinical Scholarship in the Wake of the lyawng Process10CLINICAL L. Rev. 221(2003);Michael
Meltsner,Celebrating the Lawyering Procesk) Q.INICAL L. Rev. 327(2003).
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provided texts on lawyering and on the clinical enxgnce®

The Clinical Law Review is replete with articles
analyzing the approaches to clinical teachthdhis attention to effective lawyering and to teiag method cannot
be mistaken as the basis for complacency. Thdetiyd to be effective teachers who inspire our esitgl is
demands your creativif.

Third, we cannot be effective in understandingrtbeds, particularly of the broad underserved pdioula
if clinicians are persistently homogenous as a grourhere is simply too little racial diversity anbat has
implications for how clients and their issues amwed. It also has implications for what studdessn with regard
to the work environment and who are reliable resesifor lawyering expertise.

Fourth, it is important to connect with the resttbeé law school faculty. It is all too easy to be
misunderstood and to misunderstand what is influngnthe direction of the school if you are isolatedou also
miss the opportunity to share your work and to fiefrem other faculty sharing theirs. If isolatechportant work
that you are doing is less likely to be recognire@ppreciated by your colleagues. While it idicifit to add this
to many other demands that will seem and often beemressing, this is something worth pursuingifrio other
reason than the integrity of your program and \ahility to continue your work in it.

Fourth, it is important to pay attention to wayfssapporting the students who are committed to ipubl
interest work, whether as a full time or pro boetivity. Help them to see how they can manager theals, some
of which may conflict with their commitment to se®. Connected to this is the challenge of inagirstudents
who are not so inclined to understand their rolassuring that there is justice and that it is ssibée.

So, | end with an observation. When it is all said done, | can think of no work | would rather ddave
had the benefit of serving clients, having somecstiral impact on access to legal remedies in myngonity,
worked with and hopefully inspired some students] been a part of this educational movement thatest to
serve justice and those who care about it. | tmeethe privilege of being paid and supported binatitution that
has allowed me to do this. | work with supportbatieagues who | care about. | feel very fortunaed | hope

you will too.

89 See e.gROBERTM. BASTRESS& JOSEPHD. HARBAUGH, INTERVIEWING, COUNSELING, AND NEGOTIATING: SKILLS
FOREFFECTIVE REPRESENTATION(Aspen Publishers 1990);ADID E. CHAVKIN,, CLINICAL LEGAL EDUCATION: A
TEXTBOOK FORLAW SCHOOL CLINICAL PROGRAMS(Anderson Publishing Co. 2002).

' Seel.P Ogilvy & Karen Czapanskiglinical Legal Education: An Annotated Bibliograpt/QLINICAL L. REV.
(SPECIALISSUB 1(2005).

1 See generall@rucky & OTHERS supranote 14.
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